Universidad de La Salle

Ciencia Unisalle
Licenciatura en Español y Lenguas Extranjeras

Facultad de Ciencias de la Educación

1-1-2014

Project-Based learning approach to foster strategic competences
of adult students at Cafam Santa Lucia School
Angie Dallana Londoño Cortés
Universidad de La Salle, Bogotá

Tania Constanza Robayo Naranjo
Universidad de La Salle, Bogotá

Julián Andrés Uni
Universidad de La Salle, Bogotá

Follow this and additional works at: https://ciencia.lasalle.edu.co/lic_lenguas

Citación recomendada
Londoño Cortés, A. D., Robayo Naranjo, T. C., & Uni, J. A. (2014). Project-Based learning approach to foster
strategic competences of adult students at Cafam Santa Lucia School. Retrieved from
https://ciencia.lasalle.edu.co/lic_lenguas/420

This Trabajo de grado - Pregrado is brought to you for free and open access by the Facultad de Ciencias de la
Educación at Ciencia Unisalle. It has been accepted for inclusion in Licenciatura en Español y Lenguas Extranjeras
by an authorized administrator of Ciencia Unisalle. For more information, please contact ciencia@lasalle.edu.co.

PROJECT-BASED LEARNING APPROACH TO FOSTER STRATEGIC
COMPETENCES OF ADULT STUDENTS AT CAFAM SANTA LUCIA
SCHOOL

ANGIE DALLANA LONDOÑO CORTES
TANIA CONSTANZA ROBAYO NARANJO
JULIAN ANDRES UNI

UNIVERSIDAD DE LA SALLE
FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
BOGOTÁ D.C., JULIO DE 2014

PROJECT-BASED LEARNING APPROACH TO FOSTER STRATEGIC
COMPETENCES OF ADULT STUDENTS AT CAFAM SANTA LUCIA SCHOOL

ANGIE DALLANA LONDOÑO CORTES
TANIA CONSTANZA ROBAYO NARANJO
JULIAN ANDRES UNI

Trabajo de grado presentado como requisito para optar al título de
LICENCIADO EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS

Director:
EDGAR LUCERO BABATIVA

UNIVERSIDAD DE LA SALLE
FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
BOGOTÁ D.C., JULIO DE 2014

RECTOR:
CARLOS GABRIEL GÓMEZ RESTREPO. FSC.
VICERRECTOR ACADÉMICO:
CARLOS CARVAJAL COSTA

DECANO FACULTAD DE CIENCIAS DE LA EDUCACIÓN
DANIEL LOZANO FLÓREZ

DIRECTOR PROGRAMA
VÍCTOR ELÍAS LUGO VÁSQUEZ

LÍNEA DE INVESTIGACIÓN:
SABER EDUCATIVO, PEDAGÓGICO Y DIDÁCTICO

TEMA DE INVESTIGACIÓN:
CONOCIMIENTO DIDÁCTICO DESDE EL ENFOQUE DISCIPLINAR

DIRECTOR TRABAJO DE GRADO:
EDGAR LUCERO BABATIVA

Nota de aceptación
______________________
______________________
______________________
______________________

______________________________
Presidente del Jurado

______________________________
Jurado

______________________________
Jurado

Bogotá D.C., 2014

Acknowledgements

We would like to thank God and all the people who in any way took part in our
research process, La Salle University, CAFAM Santa Lucia School, directors
and students who got involved in our research project.

I would like to express my deepest gratitude to my thesis director Edgar Lucero, for
his excellent guidance, caring, patience, and providing me with an excellent
atmosphere for doing this research.
I would like to thank Julian Uni for being a good friend and the leader of my team
group, He was always willing to help and give his best suggestions for the group.
Tania R.
I would like to thank to Edgar Lucero for guiding my research for the past two
years and for helping me to develop my background in language research.
I would also like to thank my parents, and all my family. They were always
supporting me and encouraging me with their best wishes. I would like to thank to
God for giving me the opportunity to find my partners Angie and Tania beside me
during the lasts years of my major.
Julian U.
First of all, I thank to God for giving me the opportunity to find my partners Julian
and Tania in my way. This work is for my son Samuel, for who I scarified time.
To my family who live in Spain. Finally to the teacher Edgar Lucero for giving me
his support during some hard moments.
Angie L.

Table of Contents
Chapter One: Introduction ....................................................................................... 1
Introduction ................................................................................................... 1
Statement of the problem ............................................................................. 3
Research Question ....................................................................................... 4
Research Objectives..................................................................................... 5
Justification ................................................................................................... 5
Background of the Study .............................................................................. 6
Chapter Two: Theoretical Framework ..................................................................... 9
Learner’s description .................................................................................... 9
Adult’s class description ............................................................................. 11
Levels of Development in English Performance ......................................... 12
PBL Approach ............................................................................................ 16
Phases of PBL.................................................................................... 18
PBL Approach versus ......................................................................... 20
Strategic Competence ................................................................................ 21
Classroom Activities to foster competences ............................................... 24
Antecedents................................................................................................ 25
Chapter Three: Research Methodology ................................................................ 27
Qualitative Research Paradigm .................................................................. 27

Action Research ......................................................................................... 29
AR Cycle and Phases ........................................................................ 30
Instruments of Data Collection .................................................................... 33
Participant Observation ...................................................................... 33
Video Recording ................................................................................. 34
Checklist ............................................................................................. 35
Data Analysis Method and Procedures....................................................... 36
Descriptive Research ......................................................................... 36
Chapter Four: Pedagogical Implementation .......................................................... 40
Instructional Objectives............................................................................... 42
Data Analysis Technics and Procedures .................................................... 42
Project Lesson Plans.......................................................................... 42
Data Systematization and Organization...................................................... 44
First phase: lesson planning format.................................................... 45
Second phase: video-recordings ........................................................ 45
Third phase: checklist ......................................................................... 45
Strategic competences evaluation...................................................... 46
Chapter Five: Data Analysis and Results .............................................................. 49
Avoidance or Reduction Strategies ............................................................ 49

Achievement or Compensatory Strategies ................................................. 52
Stalling or Time Gaining Strategies ............................................................ 55
Self-Monitoring Strategies .......................................................................... 56
Interactional Strategies ............................................................................... 57
Chapter Six: Conclusions and pedagogical implications ....................................... 59
Research Conclusions ................................................................................ 59
Pedagogical Implications ............................................................................ 61
References ............................................................................................................ 64
Appendices
Appendix A: Student’s interests on the course survey .......................................... 69
Appendix B: Project and Theme-Based Planning.................................................. 70
Appendix C: Checklist of student’s performance (use of strategies) ..................... 71
Tables
Table 3.1: Strengths and Weaknesses of Qualitative Research............................ 40
Table 4.1: Scope of project cycles ......................................................................... 43
Table 4.2: Strategic competences evaluation ........................................................ 43
Graphics
Graphic 2.1: CEFR Scale ...................................................................................... 15
Graphic 3.1: Process of AR ................................................................................... 32

Abstract
The current research study was developed by three in-practice teachers from La
Salle University, based on the experience they had in their teaching practicum at
CAFAM Santa Lucia School (CSLS). This study explores the impact in the strategic
competences of adult students in their English classes at CSLS through the
implementation of a project-based approach (PBA). The main objective is to
encourage these students to speak in English. Data obtained by using video
recordings and performance checklists during a year and a half indicate that there
are significant advances in the speaking skills (strategic competences) of the
subjects after the application of various cycles of PBL classes.

Key words: Project-Based Learning, adult students, strategic skills

Resumen
Este estudio fue llevado a cabo por tres docentes en periodo de práctica
profesional de la Universidad de La Salle, basados en su experiencia del periodo
de práctica pedagógica en el Colegio Cafam Santa Lucía (CCSL). Este estudio
explora el impacto en la competencia estratégicas de los estudiantes adultos en
sus clases de inglés en el CCSL a través de la implementación de un enfoque de
enseñanza del inglés Basado en Proyectos. El principal objetivo es motivar a los
estudiantes a hablar en inglés. Los datos recolectados, mediante grabaciones de
video y listas de chequeo durante un año y medio, muestran avances significativos
en las habilidades del habla (competencia estratégica) de los sujetos después de
la aplicación de varios ciclos de clases basadas en proyectos.
Palabras clave
Enfoque de enseñanza del inglés Basado en Proyectos, estudiantes adultos,
habilidades estratégicas.
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Chapter 1
Introduction
This research explores the adult students’ strategic competences by using
project-based learning (PBL) Approach during our pedagogical practicum at
CAFAM Santa Lucia School. We based our project on fostering strategic
competences from adult students to speak in English. During the first contact with
the students, we could notice weak strategies to establish oral interactions using
English in classes.
Once we as teachers noticed this problem, we decided to implement
classes that allowed them to be more confident while speaking in English. At the
same time, those sessions should contain familiar topics to work in English
classes.
Looking for an innovative way to teach English, we found that by working on
projects the students might feel more appealing to the grammatical topics.
According to Bender (2012), PBL refers to the use of authentic real-world projects,
based on a highly motivating and engaging question, task, or problem. This fits to
the class model that we decided to implement with the aim of fostering the
students’ confidence to speaking in English. In our classes, the main objective was
to give the students appealing activities to encourage their communicative
competences.
Furthermore, Bender (2012) affirmed that by working with PBL, students
develop cooperative work to solve performance problems and this is how teachers
can teach academic content. In this sense, we consider teaching under PBL can
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make the students feel comfortable by working cooperatively. Thus, they could
reach their own objectives to improve their lifestyle in terms of job positions or help
their children with homework.
For the students to be able to interact in a foreign language, it is necessary
to implement activities that allow them to reinforce their strategic competences. For
Celce-Murcia, Dornyei and Thurrell (1995), strategic competence is the knowledge
about communication strategies and the manner to use them. In our research
project, the activities proposed aimed to allow the students to use those strategies
while they need to talk in this foreign language. For example, talking about cooking
a recipe and its ingredients.
During the class development, we monitored the use of strategic
competences. Due to this, each project that we proposed focused on the
reinforcement of punctual strategies, such as the achievement or compensation,
which involve the manipulation of the language to reach a communicative goal
proposed in the project.
The research methodology used in the present work is action research (AR),
which allowed us to evaluate the cooperative work developed by the students cycle
by cycle. Due to this, we could corroborate the use of the strategic competences to
develop the activities of the classes under the PBL model. For Stringer E. T.
(2013), AR involves researchers to examine a problematic situation or action to
change it for the better. In our project, solving tasks proposed for the teachers in
each project allowed the students to work side by side with themselves to get that
goal.
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AR has cycles that have phases such as look, think and act. In each class,
we identified the students’ use of the strategic competences during the projects
executions. For this reason, in each cycle, we planned the classes by taking into
account the successful activities that reinforced each strategic competence for
adult students to speak in English, then we implement the planned activities;
finally, we reflect on the results to identify the strategies used by the students
during their performance. In this way, we could re-plan our classes reinforcing the
strategies that were not developed in each cycle.
We collected the data by using the lesson plans, video recordings and
checklists. Through these instruments, we could analyze the students’
performance and their use of strategies to speak in English during the classes. By
analyzing the data collected, we managed to make conclusions about the usage of
strategic competences by students in English classes. Some of the findings let us
know the level of development of strategic competences to speak in English during
the students’ performance in class through the application of PBL activities.
Statement of the Problem
In our pedagogical practicum with adult students at CAFAM Santa Lucia
School, we noticed the lack of strategies to speak in English since we applied a
survey asking about their interests to join the class. Most of these strategies are
restructuring their speech or overelaborating their presentations.
We also noticed that some of the students came to classes without prepared
material to execute the activities of the first classes. When teachers required an
oral production, the students tended to hesitate. Sometimes, they refused to speak
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or recurred to re-explain their ideas by using Spanish. These examples were more
notable as the classes progressed.
Therefore, along the first classes, we included public speeches exercises to
foster their confidence while speaking in English. As a result, the students used
few strategies to speak in English for those class’ activities. Most of the times, they
used interactional strategies such as asking for help by using visual contact with
their partners or expressing non-understanding of the topic. Maybe by showing
these attitudes in class, in an unconscious way, they were using few strategies to
carry out their presentations.
These situations denoted a lack of strategic competence when speaking
(Canale & Swain, 1980). The reasons for this may be that the teachers do not
teach them how to use speaking strategies in class. What is more, majority of the
students in this research project have not taken an English course before. In this
sense, they did not have strategies to perform or speak in English at all.
Taking into account this situation, we proposed the implementation of an
approach that allows the development of strategic competences for speaking in
English. We designed lesson plans by using project based learning (PBL)
approach with the aim of bringing them an appealing way to learn how to speak in
English. This approach allows them to encourage their self-confidence as far as
they work by using topics from their own context. Working on a project allows the
students to feel that they are part of a cooperative work that carries them to a
common objective for the class.
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Research Question
In line with the previous statements, we look for giving an answer to the
following research question:
1. How does the application of PBL approach develop speaking strategic
competences during Saturday’s English classes at CAFAM Santa Lucia
School?
Research Objectives
This research project looks for achieving the next objectives:
1. To identify speaking strategic competences that adult students hold through
the application of PBL approach in Saturday’s English classes at CAFAM
Santa Lucia School.
2. To describe the students’ development of strategic competences through
the application of PBL approach in their Saturday’s English classes at
CAFAM Santa Lucia School.
Justification
This research project emerged from our pedagogical practicum at CAFAM
Santa Lucia School where we worked with adult students during three semesters.
During the first contact with the students, we observed their engagement towards
the course. This engagement happened due to diverse factors such as helping with
their children’s homework as well as looking for a better position in their jobs.
Our research project is relevant doing since it applies the PBL approach
with the aim of involving students in a way that fosters strategic competence in
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speaking English. Besides, our project allows them to request, repeat, clarify,
amplify, and confirm speech by using verbal and nonverbal expressions.
Therefore, this PBL research project leads the students to use language
strategically for confirmation, rejection, and repair when speaking.
Since we could evidence the students’ engagement to the course from the
very beginning, we tried to hold that engagement by offering familiar topics for
them to learn. This project is important since we decided to teach the students new
knowledge about a language that most of them have not spoken before. They were
enthusiastic about their English classes, in that moment they let us notice that they
were enjoying the class contents.
We also find this project is relevant doing to stimulate the speaking ability in
adult students who are starting in the learning process of a new language, since
this productive skill gives an account of the language learning process.
Finally, when we noticed that for the students it was very important to foster
the strategic competence, we decided to implement activities that could help them
enhance their confidence to speak in English.
Background of the Study
We did our pedagogical practice at CAFAM Santa Lucia School (CSLS).
The main objective of such practice was making a reinforcement in English
Language. In this context, we carried out our research process. CSLS is located in
the south east of Bogota, in 18 District Rafael Uribe Uribe. The school population is
of 1574 children student of social stratum one and two. They are from a type of
population characterized by ideals of progress and personal growth. In addition,
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this population generalizes their field of work as a need to supply the cost of life
and to get a better life style.
The school’s main objective is bring up both, Education as well as affection
to its students and social context. The institutional educational project roots on the
integral and autonomous development. These aims are available to enhance
students’ life and experience to get better conditions of the educational climate at
CSLS.
Our work at CSLS started by teaching English using innovating practical
classes. This with the aim of making a difference from the textbook-based or
grammar-oriented English classes to an interactive, collaborative, and learnercentered English class.
Adults’ from 24 and 55 years old composed the population in this research
project. This group of adults are part of the extended community from CSLS due to
they are parents from the children who study in the institution weekly. The main
characteristic of the population is that all of them work at home or in a company;
anyway, they showed to be encouraged by themselves to learn new knowledge in
any area.
This triggered the interest of working on activating their strategic
competences by using projects. Over this time of teaching, the adult students were
in need of verbal and nonverbal communication in English. This occurs due to most
of them have not taken an English class at all; others had far experiences when
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they were at school. However, the students expressed something in common; they
felt engaged to be again in a classroom.
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Chapter 2
Theoretical Framework
In this chapter, we present and discuss the main constructs that give
theoretical foundation to our research study. The constructs are learners’
description, adults’ class description, and levels of development in English
performance from the Common European Framework of Reference (CEFR),
project-based learning approach, and Strategic competence. These concepts
frame the theoretical understanding to carry out our research work.
Learners’ Description
To Harmer (2007), adult language learners are notable for several reasons;
they have a whole range of life experiences that they usually use in classes. They
also have expectations about the learning process; some of them may have their
own patterns of learning. Adults tend to be more disciplined and are prepared to
struggle despite the boredom of the class. Finally, adult learners know why they
are learning a language.
From another perspective, Ur (2012, p. 256) described adult learners as
“better languages learners than the younger ones” due to they are extremely
motivated to learn a second language. Ur (2012) also described that language
learning in school “is associated rather with the cognitive ability that enables
students to learn (...) subjects successfully: how well they can understand,
remember, problem-solve, and think critically and creative” (p. 257). This makes
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sense with our research project due to the students in this study showed to be
committed with themselves in every activity proposed for the class development.
This shows that students felt motivated by some reason to learn a second
language, as we will describe in next section.
In the present research project, the adult students who participate use their
life experiences to develop the activities for each project. A clear example of this
occurred during the project presentation of “performing a role play from a
restaurant”. In this presentation, the students used their previous knowledge about
being in a restaurant to carry out the activity of presenting their role-play. This fits
with Harmer’s postulation, in the sense that adult students bring their personal
background to the classroom.
The students in this project showed expectations about their learning
process. They argued their interests about the topics used for the projects since
the first classes. They were engaged to the class due to they felt the need of
helping their children at home. Other students felt the need to speak in English to
obtain a better position or job. Equally, adult students in this project showed to be
disciplined during the project classes. We believe this happens due to they know
the reasons for taking an English class. They showed attentiveness during the
classes by developing the project activities and by attending the teacher’s
instructions.
From a different perspective, Harmer (2007) argued that other
characteristics make learning and teaching problematic, due to the students’
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previous learning experiences. Adult students tend to be critical of teaching
methods, and anxious or under-confident about learning a language. Finally, adults
may think that their intellectual powers may be diminishing with age.
In our case, adult students showed to have the disposition to work by
performing activities under the PBL model. Previous learning experiences were not
a setback to develop the projects during the classes. Most of the students were in
an English class by the first time and they were encouraged by themselves to work
on their own learning.
Adults’ Class Description
Every adult’s class has a wide range of backgrounds, skills and interests
that may affect the learning-teaching process (R.K. Satya 2008). It is necessary for
teachers of adult classes to be aware of the diverse factors that may influence the
class developing. For the present research work, those factors are literacy, age,
engagement, and background. In order to taking into account these factors, we first
asked the students about their previous knowledge and interests about the course
(see the appendix A). Then, we planned the classes, by focusing the projects
towards the satisfaction of the students’ needs in terms of expectations through
PBL classes.
In our research project, we also taught the classes depending on the
students’ interests and skills. By taking into account their background and their
previous knowledge, we selected the topics for the projects. In this way, we made
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closer contents for the students to feel comfortable about the contents they would
learn.
Another important factor that influences the class developing is the age
(R.K. Satya 2008). The adult students who participated in the present investigation
were between 24 and 55 years old. This wide range looked as a challenge since
different ages may have different ways to learn and act during the classes. Even
though the age difference, the students performed all the activities without
breakdowns along the classes.
Levels of Development in English Performance
For teaching an English class, it is necessary to determine the level for
English performance that the class is going to achieve. This involves the definition
of categories that must hold articulation with each developed level according to the
Common European Framework of Reference of Languages (CEFR) in the course.
Once we defined the levels and their descriptions, we made emphasis on
constructing items that measure the skills described by the levels. This means that
we planned the classes not only accordingly to the students’ needs or interests but
including the topics that allowed them to reach the levels described in CEFR.
One of the aims of the CEFR is to help teachers to describe the levels of
proficiency required for any English course. For this, we proposed the level A1
under the framework scale as the goal of the course.
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According to the CEFR, the scale for description issues must have context
relevance. The projects should create it specifically for the population studied and
appropriate for the function they are in that context. The categories mean to be
theoretically grounded and user-friendly for the students’ context. The scale for
measurement should be objectively based on the theory of measurement. The
number of levels should adopt adequacy to show progression in different sectors
without exceeding the number of levels between who are capable of making
reasonable consistent distinction or adopting different scale steps for different
dimensions.
In our research, we designed the lessons pointing to our adult students’
context. Such context needed to be relevant, for instance cooking for their families
or creating things by hand. For this, the students were willing to prepare a recipe,
carry out a restaurant management, to create a fashion magazine among others.
The students involved in the activities proposed followed a process. Initially they
read the text given to be aware of the examples, then, they worked in small groups
to write a script to rehearse, and finally, they made the performance.
We measured the students’ performance by defining the appropriate
indicators for each category of learning accordingly to CEFR. The categories
selected pointed to describe the usage of the students strategic competences
when they did their oral performances in English. These categories were
accompanied by a scale of frequency of usage of the strategies to speak in English
during their performances in class. The categories used are:
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1. Avoidance or reduction strategies
2. Achievement or compensatory strategies
3. Stalling for time-gaining strategies
4. Self-monitoring strategies
5. Interactional strategies (appeals for help)
6. Indicators of non-misunderstanding.

With these categories, we classified their expressions and common words
used by the students during their performances. These categories and indicators
designed to detect the strategic competences used by the students when
performing have a relation to the English levels presented by the CEFR in so far
the students reach and step a higher level into their learning process. The CEFR
presents six universal levels that they consider natural and appropriate to the
organization of language learning. These levels also give a coverage of the
learning space relevance to European language learners.
Graphic 2.1 summarizes the levels described by the CEFR. According to the
analysis of the population and their previous knowledge of the language, we could
place our students in the Breakthrough Basic User level or A1 level.
In a scale, CEFR establishes the existence of different levels of proficiency
required by any language course. In this sense the interpretation of the categories
in the scale, allows to teachers to find appropriate activities to teach an English
class.
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Graphic 2.1

IMAGE © CEFR

As we mentioned above, the students in the present research work were at
the A1 level under the global Scale from CEFR. The general description of this
level is as follows:
“Can understand and use familiar everyday expressions and very basic
phrases aimed at the satisfaction of needs of a concrete type. Can introduce
her/himself and others and can ask and answer questions about personal
details such as where she/he lives, people he/she knows and things she/he
has. Can interact in a simple way provide the other person talks slowly and
clearly and is prepared to help.” (CEFR)
Our students started from a basic level A1, due to most of them were taking
an English Language course for the first time or they left school long time ago. At
that time, the English Language Learning was not a priority for the curriculum; quite
a big difference from now, that children start to learn English from kindergarten.
This makes a difference from our project participants who just wanted to come
back to their previous knowledge and to be at the same level that their children.
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Therefore, the students did not mind the level for the course registered.
They only wanted to learn from the basics to be able to understand their children’s
English homework. They also wanted to hold the concepts learnt in class at the
same time that their children did on their own. To other students, it was also
important to have a new position and consequently to increase their salaries.

PBL Approach
As far as the students felt engaged to the course, due to their own interests
-in terms of getting a better lifestyle through a new job or helping their children to
learn better at home-. We interpreted those interests as a need of learning by
interpreting daily problems. In addition, the students expressed a lack of
confidence to speak due to the grammar-based methodology used. For Thomas
(2000) PBL makes emphasis on student autonomy and collaborative learning.
For instance, we decided to implement an approach that allows the students
to develop the strategic competences to speak in English. In this sense, we
designed lesson plans by using Project Based Learning Approach (PBL).
Thomas (2000) posed that “PBL is a model that organizes learning around
projects. Thomas (2000) also argued that projects are complex tasks, based on
challenging questions or problems, that involve students in design, problemsolving, decision making, or investigative activities” (p. 1). Furthermore, Markham,
Larmer, and Ravitz (2003) of The Buck Institute for Education (BIE) defined (as
cited in Gerlach, 2008, p. 32) “project-based learning as a systematic teaching
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method that engages students in learning knowledge and skills through an
extended inquiry process structured around complex, authentic questions and
carefully designed products and tasks” (p. 4). Finally, to Gerlach (2008) “Projectbased learning is a teaching/learning model that allows students to create a
connection between what occurs in their classroom to real life opportunities in the
outside world” (p. 38).
Our work as teachers had to include a systematic teaching method such as
periodical sessions, or a demanding schedule. Nevertheless, this class may let the
students create a connection between the classroom activities and their real life
events. In this sense, through lesson-planning forms, we implemented diverse
projects that carried out different activities for the students to develop during the
classes.
As far as the teachers’ role is to guide and advise during the project
construction process, rather than to direct and manage student work, we wanted to
design every class activity for students to work in groups to solve challenging
problems that are authentic, curriculum-based, and often interdisciplinary. In the
class activities that we proposed, the students helped decide on how to approach a
problem and what activities to pursue. We also allowed them to gather information
about the engaging questions or problems. This because of their active
participation in the process, they could feel each project connects to something
real and involves attitudes such as collaboration and reflection (Bender, 2012).
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Phases on PBL. To teach engaging contents to the students, PBL
proposes that students must divide work and cooperate in tasks ranging from data
collection, reading, analysis and discussion to the production of actual innovative
products. The students must also discuss creative ideas and use project activities
to learn creativity and enhance student-learning effects in creativity (Lou, Chung,
Dzan & Shih, 2012). For the present project, we followed the PBL phases
established by Caballero (2014, Feb 5):
1. Intention. The whole class discussed about the possible topics to work on
until choose one of them. In the same way, the class decides on how to deal
with the topic.
2. Preparation. The class defines the characteristics of the project taking into
account the students’ sources. It is also necessary to establish the materials
required, the activities, the schedule and the steps for the project.
3. Execution. This implies the project production.
4. Evaluation. Once the project has finished, the students should think about
the work developed as far as the result obtained from the executed process.
For the present project, we constructed the project plans by taking into
account those phases. The first phase was to pose the intention; in this phase, the
teachers proposed the topics to work on and the whole class discussed about
which topic to choose. It is relevant to mention that topics were familiar to students’
environment. For example, one of the projects proposed was to prepare a recipe
which students should talk about the topics and mention the process to prepare it.
The main aim of the projects is to bring familiar topics to the students for them to

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
19

feel comfortable about what they are learning. During this phase, the students
participated actively to decide the way they were to bring forward the project.
The second phase from the PBL allows students to reinforce their
communicative skills since they work cooperatively in groups. In our research
project, the students worked in groups to plan the way they were going to execute
the project. In the example of “preparing a recipe” project, the students discussed
about responsibilities in terms of bringing the ingredients, the preparation and the
design the script to speak to the class during the presentation.
The third phase of PBL includes the students’ performance to produce the
project. For the present research, the execution of each project includes all the
class discussions about the topic, the elaboration of the artifacts that compose the
project. The students get involved in each project in such a way that all of them are
able to speak about its production. In fact, the students use strategic competences
to present their projects to the class. To give an example, we can mention selfrepairing strategy which allows students to make a self-monitoring about their
speech and correct possible mistakes if exist.
The final phase of project-based learning approach introduces students to
metacognitive strategies to learn English. We know that students use
metacognitive strategies when they reflect on the strategies they used to determine
whether their plan worked or whether they should try something else next time
(Benchmark Education Storefront, n.d.). In the present research project, the
students reached the fourth phase that PBL demands in terms of thinking about the
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process executed to carry the result out. For instance, when students finish the
project execution, they make a short reflection about the process that they
performed and the results. This situation is evident since students use miming to
present their projects; by showing actions during their presentations, we notice that
the students are reflecting on the process developed to reach the aim.
PBL Approach versus Other Approaches. According to Boaler (2002),
students who work by using a PBL approach are more responsible for autonomous
learning and learn more than students using other instructional models learn. In our
project, we evidenced that the students worked in such a meaningful way. That is
because there was cooperation in their work group. This allows to the students to
improve the use of the strategic competences through PBL activities. Additionally,
they were more creative in each project and they managed to lose the fear of
speaking in English. As far as our students wanted to learn English in an innovative
way, we decided to work with PBL approach. Many times, the students need to use
other methodologies to achieve their final goal that is to speak English without fear.
According to Mortera-Gutiérrez (2006) as cited in Lou, S., Chung, C., Dzan,
W., & Shih, R. (2012). “The blended learning context, the combination of
traditional instruction with information technology can create infinite possibilities in
education and reflect the richness of education.” We take Blended Learning
Methodology (BLM) as reference to compare the effectiveness of PBL in our
classes. We found that BLM is not appropriate for teaching English to students with
reduced technological resources.
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We decided to work with the PBL, since that approach requires less time
and technological resources from the students. In this way, PBL allows the
students to focus only on the use of what they have learned and to integrate the
theory and practices learned by them (Lou, Chung, Dzan & Shih, 2012).
By implementing this approach, we expected to achieve better results in the
students’ strategic competences to speak in English with their own resources and
tools.
Strategic Competence
Canale & Swain (1980) defined strategic competences as the knowledge of
communication strategies and the manner to use them. They also proposed four
areas of knowledge and skill called components of communicative competence;
listed as grammatical competence, competition sociolinguistics, discourse
competence and strategic competence. (Cf. Canale, 1981b).
We decided to focus on strategic competence that we considered
appropriate for using in our research project. With this strategy, we observed the
speaker’s ability to adapt their use of verbal and nonverbal language to
compensate communication problems that arises from their lack of understanding
of proper grammar use and/or insufficient knowledge of social behavioral and
communication norms.
According to the article “From the communicative competence to the
pedagogy of the communicative language” by Michael Canale, the strategic
competence consists of a bunch of strategies of verbal and nonverbal
communication that can be used for two reasons meanly:
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a) To compensate for the failures in communication due to limiting
conditions in a real communication; for example, the momentary
inability to remember an idea or a grammatical form.
b) To promote the communication effectiveness; for example: to speak

slowly and deliberately with a low intention rhetoric" for example,
when a student cannot remember a specific grammatical form, a
compensatory strategy that can be used for paraphrasing.
Although in that time, there were other types of research about language
learning, language processing and language production; Canale & Swain limited
their studies to focus to communication strategies because they considered those
strategies most relevant to communicative language use and CLT (Communicative
Language teaching).
Canale & Swain post three functions of strategies from three different
perspectives:
1. Psycholinguistic perspective: Communication strategies are verbal plans
used by speakers to overcome problems in the planning and execution
stages of reaching a communicative goal: e.g., avoiding trouble spots or
compensating for not knowing a vocabulary item (ct. Farch & Kasper,
1984a) as cited in Celce-Murcia. M, Dornyei Z. and Thurrell S. (1995).
2. Interactional perspective: Communication strategies involve appeals for help
as well as other cooperative problem-solving behaviors that occur after
some problem has surfaced during the course during the course of
communication, that is, various types of negotiation of meaning and repair
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mechanisms (cf. Taroni, 1980; Varonis & Gass, 1985; Gass & Varonish,
1991) as cited in Celce-Murcia. M, Dornyei Z. and Thurrell S. (1995).
3. Communication continuity / maintenance perspective: communication
strategies are means of keeping the communications channel open in the
face of communication difficulties, and playing for time to think and to make
(alternative) speech plans (cf. Dornyei, in press) as cited in Celce-Murcia.
M, Dornyei Z. and Thurrell S. (1995).
Based on these three perspectives, our description of strategic competence
consists of five main parts:
1.

Avoidance or reduction strategies involve tailoring one´s message to
one´s resources by either replacing massages, avoiding topics or, an
extreme case, abandoning one´s massage altogether.

2. Achievement or compensatory strategies involve manipulating available
language to reach a communicative goal and this may entail
compensating for linguistic deficiencies. These strategies have been the
traditional concern of communication strategy research and in table 5 we
have listed the ten types we considered most common and important (for
more detail reviews, see Byalistok , 1990, Cook, 1993) as cited in CelceMurcia. M, Dornyei Z. and Thurrell S. (1995).
3. Stalling or time gaining strategies fillers, hesitation, devices and gambit as
well as repetition (e.g. repeating what the other said while thinking). We
should note he that several author draw attention to the danger of L2
learners using taught fillers / gambits inappropriately if the representation
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has been superficial and not adequately and contextualized. (cf. arch &
Kasper 1984,: Edmondson & House 1981; Wildner – Based, 1994) as
cited in Celce-Murcia. M, Dornyei Z. and Thurrell S. (1995).
4. Self – monitoring strategies involve correcting or changing something in
one´s own speech (self- repair) as well as rephrasing (and often
overelaborating) one´s message to ensure further that it gets through.
5. Interactional strategies highlight the cooperative aspect of strategy use
appears for help are similar to achievement strategies in function but
through using them the learner exploits his/her interlocutor´s knowledge
rather than manipulating his / her own language resources.
Classroom Activities to Foster Competences
According Kumaravadivelu (1994), the main classroom activities for
communicative competence are:
● “Communicative: a source which refers to skills through which learners
exchange messages, including the use of communication strategies”.
● “Strategic: a source which refers to learning strategies, that is, operations,
steps, plans, and routines used by the learner to facilitate the obtaining,
storage, retrieval, and use of information”.
We designed different activities for the students to foster their strategic
competences to speak in English. Each one of these activities aimed for the
students to submit innovative projects proposed by the teachers. Some examples
of activities, in accordance to the lesson plans, were:
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● Listening a conversation, and then writing about conversation.
● Write the colors by using structures given in a printed material.
● Broken telephone with vocabulary from the class.
As Kumaravadivelu (1994) explained, the main classroom activities helped
us to implement the strategic competencies. These activities under PBL approach
guide students to develop collaborative word by using their own context topics. The
teachers expected to engage the students with each one of the projects to allow
them to encourage their confidence to speak in English.
Antecedents
In Learning English Through Project Word With Beginner Learners at
“Fundacion Alianza Social Educativa” (ASE), Calderon, Ramirez, Ramirez & Torres
(2012), posed that there are many researches that decided word through projects
because the students integrated a more familiar way and approach to knowledge.
In this work, the researchers could notice that the learners used previous
knowledge and related the projects to their real life.
In their study Supporting Service: Intercultural Communication Between
Patients and Lab Assistants, Corredor & Gil (2009), the body language, manners
and gestures are considered as an important element of the communicative
competence.
In their research work: Learning and Teaching English As a Foreign
Language to mixed Level Groups Through Collaborative Learning and Teaching
Approach, Rojas & Salgado (2009), said that the Collaborative approach was a

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
26

really interesting and useful tool to work. That is because the language could be
developed by exchanging information among students, motivating them to improve
their language in order to share ideas with their partners, so it was possible to work
with real life topics that made the class more interesting to the students. The
teachers’ role was also important because he was a guide, a facilitator. He was not
the common teacher who spoke all the class, on the contrary he made students
practice the language most of the time, helping them only when it was necessary,
as a result students felt more confident practicing the English language.
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Chapter 3
Research Methodology
Science research conceptions of teaching seek to develop teaching
methods from applications of research and see improvements in teaching as
dependent on research into learning, motivation, memory and, related facts. Good
teaching is a question of applying the findings of research (Richards, 2002). The
challenge of teaching arouse since the new human´s thinking.
Qualitative Research Paradigm
According to R, B. J., & Onwuegbuzie, A. J. (2004), qualitative research
“can describe, in rich detail, phenomena as they are situated and embedded in
local contexts”; we frame our study in a local context, which we as teachers
conformed. Qualitative Research also “provides understanding and description of
peoples’ personal experiences of phenomena”. For the present project, by
understanding and describe personal students’ performance, the researchers
aimed to enhance the students’ learning process.
In this sense, we focused our research on a qualitative method of data
collection. This method allows us to describe in detail the students’ performance in
English classes. By describing this chain of facts in class, we finally could obtain
data that lead us to know if PBL activities enhance the students’ strategic
competences to speak.
Table 3.1 illustrates the main characteristics of qualitative research
methodology. By interpreting the strengths and weaknesses of qualitative
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research, we could define the pertinence of this methodology for our investigation
project.
Table 3.1
Strengths and Weaknesses of Qualitative Research
Strengths
 The data are based on the participants’
 Qualitative researchers are responsive
own categories of meaning.
to changes that occur during the
conduct of a study (especially during
 It is useful for studying a limited number of
extended fieldwork) and may shift the
cases in depth.
focus of their studies as a result.
 It is useful for describing complex
 Qualitative data in the words and
phenomena.
categories of participants lend
themselves to exploring how and why
 Provides individual case information
phenomena occur.


Can conduct cross-case comparisons and 
analysis.



Provides understanding and description of 
people's personal experiences of
phenomena (i.e., the "emic" or insider's
viewpoint).
Can describe, in rich detail, phenomena
as they are situated and embedded in
local contexts.
The researcher identifies contextual and 
setting factors as they relate to the
phenomenon of interest.
The researcher identifies contextual and
setting factors as they relate to the
phenomenon of interest.
The researcher can study dynamic

processes (i.e., documenting sequential
patterns and change).









The research can use the primarily

qualitative method of "grounded theory" to
generate inductively a tentative but
explanatory theory about a phenomenon. 

One can use an important case to
demonstrate vividly a phenomenon to
the readers of a report.
Determine idiographic causation (i.e.,
determination of causes of a particular
event)

Weaknesses
Knowledge produced may not
generalize to other people or other
settings (i.e., findings may be unique to
the relatively few people included in the
research study).
It is difficult to make quantitative
predictions.
It is more difficult to test hypotheses
and theories.
It may have lower credibility with some
administrators and commissioners of
programs.
It generally takes more time to collect
the data when compared to quantitative
research
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Can determine how participants interpret 
"constructs" (e.g., self-esteem, IQ).
Data are usually collected in naturalistic 
settings in qualitative research.

Data analysis is often time consuming.
The results are more easily influenced
by the researcher´s personal biases
and idiosyncrasies.

Qualitative approaches are responsive to
local situations, conditions, and
stakeholders' needs.
Table 3.1

Adapted from R, B. J., & Onwuegbuzie, A. J.
(2004)

This study carries out the Action Research procedures. This type of
research offers an opportunity to create spaces in which people can join one
another as co-participants in the struggle to remake the practices in which they
interact. In the process of AR, the same people are involved in two parallel,
reflexively related sets of practices. This conception is evidenced in our research
when students get involved in the creation of their own projects, they start from
planning the activity proposed, then, they look for information of the subject given
by the teacher, once the information is enough the students begin the project. At
the same time teachers work on the structures, and forms to apply it on their
performance and work on the final product. Each step of this project has a reflexing
time where teachers explain conceptions, make examples in order to clarify and
confirming information found by the students.
Action Research
To Stringer E. T. (2013) Action Research is a systematic approach to
investigation that enables people to find effective solutions to problems they
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confront in their everyday lives. These type of problems roots in the deeply
complex interaction between the experiences of people and the realities of their
social lives.
From another perspective Valcarcel C. D., (2009), Action research is a
common methodology employed for improving conditions and practice in
classroom and in other practitioner-based environments such as administrative,
leadership, social and community settings.
Taking the previous definitions as a referent for this research work, we use
Action Research (AR) as the research methodology to integrate the students’
strategic competences and to develop alternative assessment to respond to their
needs. At the same time, as teachers, we are keen on providing the students with
the appropriate activities in line with their contexts. In this case, we apply the
activities by using the PBL approach.
According to Craig D. V., (2009), AR plays an important role in the practicing
in that the process prompts an examination of practice, reflection and action. The
basic action research routine provides a simple yet powerful framework: look,
think, act that enables people to begin enquires and develop the procedure of
examination during the students’ speaking practice.
AR Cycle and Phases
For our project, we decided to make different classes with the students. These
classes allow them to improve their speech through the elaboration of diverse
projects. We planned them for our students to work with activities such as
magazines, role-plays, and recipes. Each project also carries out the phases like
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look, think and act. These phases present different cycles which start from
planning, Implementation and finally evaluation. In coherence with the AR, these
cycles look for analyzing and fostering the students’ process of learning strategic
competences to speak in English.
1. The first phase is looking. It gathers relevant information. It includes the
elaboration of the lesson plans in which we identify the students’ needs,
their context, and grammatical topics to teach. In these lesson plans, we
also describe the class procedures, objectives and the types of interaction
with the students in each project.
2. The second phase is thinking. In this stage, teachers explore and analyze
what is happening during the performance, and then interpret and explain
the process and consequences of the change. We as teachers observe
through the video recording and checklist the students’ performance during
the classes. This allows us to analyze all the strengths and weaknesses in
the learning process of our students. In this second stage, we also make
observations to Interpret and explain: How or why are things as they are.
After we have analyzed all the results with the video recording and checklist,
we reflect on the students’ implementation of the strategic competences. We
also check the class procedures and make necessary changes for the next
lessons so that the students are able to develop properly the project
activities.
3. The third phase is acting. Based on the previous analysis and
interpretations, follows the plan to define a course of action and finally

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
32

evaluate the implementation by assessing the effectiveness of actions
taken. The students make the final performance; teachers reflect and
analyze the results obtained from the students’ implementation of the
strategic competences to evidence on the checklist the usage and
frequency of their implementation.

Graphic 3.1

IMAGE © ACTION RESEARCH

Graphic 3.1 describes the AR cycles, its phases and how teachers in the
present research work proceed step by step to the end of the process.
These cycles work through routines, which repeat the process revising
procedures, rethinking interpretations, and sometimes make radical changes. As
we mentioned above, AR has cycles that repeat during the different project
process. Graphic 3.1 illustrates the way we developed those different cycles and
steps in our research project. Our students start taking the English class due to
they feel engaged about any topic. In the first phase, we proposed the most
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engage topic that was part of the students’ real world. At the same time, students
and teachers decide on the topic and the way they are going lead it through the
execution stage; the second phase includes the action phase, this refers to the
execution of the plans in previous stage. In third stage teachers reflect on the
process developed to obtain the outcome, this means how the procedure
encourages the learning process. Last stage deals with the re-planning activities
necessary to implement changes for next cycle; it is necessary to take into account
the changes in third phase.
Instruments of Data Collection
Participant Observation. Due to this project attempts to capture as much
information as possible, we applied participant observation. According to Dawson
(2007), participant observation is a qualitative method instrument that can help
researchers to learn the perspectives held by population. Owing to the researchers
became participant observers in their position as teachers; we collected the data
by entering to the Cafam Santa Lucia School and participating in their activities
with the students’ consent to be the conducting research subjects.

This instrument appeared as an opportunity to observe students directly in
the classroom in their own academic environment. In addition, to Neergaard and
Ulhoi (2007) as involved participants, researchers face the challenge of adopting
the more detached viewpoint of an observer and accounting for their own roles as
participants. This makes sense with our main objective in the way that we

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
34

personally observed how students scaffold their strategic competence in English by
developing Project Based Learning activities.

Video recording. Teachers employ video to explore children and young
people’s identities, media practices and digital cultural production (e.g. Marsh,
2004; Domingo, 2011; Gilje, 2009). Others have approached videos made by
others, for instance exploring how people produce, share and comment on videos
such as Adami’s study of YouTube (2009). According to Carey Jewitt (2012), there
are different ways to use videos in research including participatory video. It
integrates from a particular disciplinary history to the trajectory of practices and
debates about the place of truth objectivity and subjectivity and the roles and
power of researcher and participant. The qualities of video differ from any other
form of data (recording). It provides a fine-grained multimodal record of an event
detailing gaze, expression, body posture, and gesture. Carey Jewitt (2012)
We used video recordings (Wilkinson & Birmingham, 2003) by taking into
account that recordings preserve all their original details, the things people were
saying and doing at the time. As far, as very little is lost, this kind of records allows
us to analyze every data obtained during the implementation. Grimshaw (1982)
affirms that one needs to consider the purpose of the research, the role of the
researcher, and the comfort and safety of the participants while using this
instrument.
Video recordings provide us with information about linguistic analyses such
as the students’ gestures and facial expressions, who is speaking, who else is
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present, recording location and time. In short, video helps us greatly to establish
the context of the speech event. Therefore, video recordings allow us to select,
identify, classify, describe and analyze the strategies detected from the data
produced by the students during their learning process of the English Language.
As video recording is considered a tool that brings to a situation close to reality, we
affirm that this instrument facilitates going across the projects implemented. Our
adult students were enrolled in each project from presenting a magazine to prepare
a recipe. It is important to mention that the students were aware of the recordings.
Besides, the students enjoyed each one of the projects as they took this acting as
a part or their reality and social context.

Checklist. In line with Mueller (2014), checklists are part of rubrics or scale to
assess students’ performance along a task, due to “checklist does contain criteria
and at least two levels of performance”. With the aim of analyzing the data
collection, we looked into theory to design a checklist that worked as a guideline for
rating students’ performances.
For the design of those checklists, it was necessary to identify and classify
the students strategic competences developed during their English performances.
We classified those strategic competences in line with Celce-Murcia, Dornyei and
Thurrell (1995) by grouping them:
● Avoidance or reduction strategies
● Achievement or compensatory strategies
● Stalling for time-gaining strategies
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● Self-monitoring strategies
● Interactional strategies
Then, we used indicators on the checklists to identity when the students
present or absent those strategies. The usage of the strategies and its frequency
determined the level of performance of the students while speaking in English. In
our research project, the indicators of frequency are yes, sometimes and not (see
appendix C). Those strategies gave an estimate for the students’ tendencies in
their performances.
Although checklists are not an instrument to measure or even facilitate
reflection, it does include explicit and implicit components for reflection and serves
to focus reflectively on measurable indicators. This was the last instrument that we
used to analyze the data collection. Indicators provided written and narrative
evidence to justify and support each score.
Data Analysis Method and Procedures
We follow the descriptive method to analyze data in our research. By describing
phenomena, descriptive research permits to prove the existence of particular
phenomena in the research study (Seliger and Shohamy 2008). For this project,
the use of strategies during the students’ performance forms those phenomena.
We implemented the use of Project-Based Learning (PBL) classes to encourage
the students speaking strategies.
Descriptive research. By describing phenomena, descriptive research
permits proving their existence (Seliger and Shohamy, 2008). For this project, the
use of strategies during the students’ performance forms those phenomena. We

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
37

allow the use of Project-Based Learning (PBL) classes to foster the students’
speaking strategies.
Descriptive Research (DR) helps researchers describe the relations between
strategies and PBL. According to Seliger and Shohamy (2008), there are two ways
to investigate second language acquisition using DR:
● Case study. In the case study, researchers can describe some aspect of the
second language on subjects as individuals from a specific group. By the
use of this kind of study, investigators can provide a detailed description of
how a student develop determined linguistic aspect.
● Group study. This kind of study refers to a bigger group or population
research. With this kind of study, researchers can give an account of the
relation between the achievement of a linguistic aspect and the group’s
distinctiveness.
In our research project, we use group study due to our main goal is to
evidence and describe the students’ development of strategic competences
through the application of PBL. Adults from different ages composed the group
assigned for the present research study. As we already mention, the students were
parents from the CSLS students with interest on obtaining better job positions or
help their children at home.
According to Seliger & Shohamy (2008), in a typical case of group study, the
groups already exist in natural contexts. This is coherent with the Saturday’s
English classes at CAFAM Santa Lucia School due to the groups were assigned
without having distinction about factors such as age or previous knowledge.
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We collected first hand data by using video recordings during the presentations
of each of the projects in the classes. We assessed the students’ performance by
registering their presentations with video recordings. We assessed their
performance with an already-designed checklist. That assessment turned into the
data for our research. With such data, we not only accounted for the manner the
students performed but also for building statistics of the frequency of usage of each
speaking strategy.
In line with Seliger & Shohamy (2008), frequencies offer information on
subjects' performance. We applied statistics to give an account of the strategies
that the students used while speaking in English. The analyses of the frequency of
the use of each speaking strategy allowed us to check the students' performance,
as well as monitoring the strategies that help students to speak better in English.
Finally, we fostered those strategies by implementing coherent activities in the
lesson plans of the projects for the class.
In PBL classes, we expected to enhance the students’ strategic competence.
First, we established the objectives of each cycle of the PAR. After that, we replanned the cycle, or set of classes, which compound the project. Those projects
were composed of situations form students’ daily life with the aim of approaching
them to the topic. Strategies that the students used could vary from one project to
another depending on the kind of outcome. Pointing to develop a project, the
students needed to use diverse strategies to work in class. In the last part of the

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
39

cycle, teachers analyzed the students' performance. In this stage, teachers found
the frequency of the use of strategies to speak in English.
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Chapter 4
Pedagogical Implementation
With the aim of evidencing the development of strategic competences of
CSLS students, we implement an instructional design by recurring to students’
previous knowledge and resources. Through the construction of lesson plans using
PBL activities, we proposed the integration of students in collaborative teamwork
according to PBL approach.
According to Berger (2012), Project-based learning refers to students
designing, planning, and carrying out an extended project that produces a publicly
exhibited output such as a product, publication, or presentation. Project lesson
plans is often viewed as a key aspect of teaching successful lessons. During the
project lesson plans, the teacher makes decisions about goals, activities
resources, timing grouping, and other aspects of the lessons. Harmer (1991)
included the following elements in a lesson plan:
a) Description of the class,
b) Recent work
c) Objectives
d) Contents (content, activities and class organization, aids, language, possible
problems.
e) Additional possibilities.
Jack C, Richards (2002), referred to other aspects that involve decisions
about the pedagogical dimensions of the project and has to do with the
management of learners during the making of the project. For the elaboration of

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
41

a project, each teacher has the autonomy to design a plan according to the
class needs. Even though the project lesson plans is ready to be applied to the
students, teachers are able to re structure the activities and make decisions on
the way that suits to the class. Planning a project gives teachers the possibility
of transforming the students learning by understanding the learners’ needs,
problems, and interests.
Before designing our first project planning for the students, we made a
survey with the aim of enquiring what the students wanted to learn and what the
previous knowledge they had, so that we would be able to classify them on an
appropriate level and purpose (see appendix A). Based on these results we
started to design our project lesson plans. We considered appropriate to work
by several projects, after looking into what this involved, we carried out this
implementation under the Project Based Learning (PBL). In order to design the
activities according to the students’ context, as most of them were parents, we
associated the activities to their own routines such as; doing cooking, shopping,
and reading magazines (see appendix B).
Then, having the task of formulating the goals for the lesson plans, we
aimed at describing the goals of the project both the communicative goals and
the language topics. Next, we introduced the students on the project and
provided them opportunity to use the English Language by putting into practice
the five kills (writing, listening, reading, use of grammar and speaking) but
making more emphases on the oral presentations in order to give respond to
our research question.
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It was also important to create a good atmosphere and collaborative
learning at the classes; for this, we designed activities for small groups to work
more closely, giving the autonomy to the students to prepare their oral
presentations. We evaluated the lesson plan tied to the learning objectives.
After applying a lesson, we made a review to detect and modify the procedures.
In that way, we enhanced continually the activities by observing the reactions of
the students during the performances. The ones that were well received, we refostered to reach more products from students.
Instructional Objectives
1. To enhance CAFAM Santa Lucia School students’ strategic competence
through the implementation of Project Based Learning approach.
2. To assess the students’ strategic competences advances during the
activities developed through PBL approach.
3. To develop PBL activities according to students’ academic level to enhance
their strategic competences.
4. To enable the development of the students’ strategic competences by the
implementation of projects as part of their Saturday’s English classes.
Data Analysis Techniques and Procedures
Project Lesson plans. The project lesson plans includes various stages such
as: presented the project by explaining the procedure, the aims and the final
product expected, an “oral performance”. Once we recorded each session of every
project planned, we watched the videos repeatedly as much as it was necessary to
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select, identify, classify, describe and analyze the strategic competences used by
the students. We assigned those selected videos in an index in order to find and
analyzed the data collected easily. As Schatzman and Strauss suggest, “All are
again helpful by providing ideas about how researchers can create index structures
for recordings so that the analyst can find particular events or phenomena of
interest without having to view the entire collection of tapes (or files)”. As cited in
Smith, 2003, p. 102)
Finally we search for the connection between PBL and video recording, it
happens when the students made their own choices about how They could
produce and express their ideas during their performance, in spite of having a draft
text for their presentations.
In PBL classes, teachers expected to enhance the students’ strategic
competence. First teachers established the cycle’s objectives. Then teachers
planned the cycle, or set of classes, which compound the project. Situations form
students’ daily life composed the projects. This with the aim of take them close to
the topics. Strategies that students used could vary from one project to another
depending on the kind of outcome asked. Pointing to develop a project, students
needed to use diverse strategies to work in class. In the last part of the cycle,
teachers analyzed the students' performance. In this stage, teachers found the
frequency of use of strategies to speak in English. Table 4.1 resumes the scope of
each project cycle.
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Table 4.1
Scope of project cycles
Project
Name

Number of
Sessions

What is expected for the students to do

Outcome

Pet's
Magazine

3

By elaborating and presenting a
magazine students should speak about
vocabulary from their context. We expect
to students identify class topics in their
context and speak about them. Use of
mime or pointing.

Design a
magazine

Fashion
Magazine

3

By elaborating and presenting a
magazine students should speak about
vocabulary from their context. We expect
to students identify class topics in their
context and speak about them.

Design a
magazine

School
Magazine

3

By elaborating and presenting a
magazine students should speak about
vocabulary from their context. We expect
to students identify class topics in their
context and speak about them.

Design a
magazine

Salad Fruit

2

By preparing a recipe in class, students
should recognize vocabulary about food.
We expect to students talk about food
and cooking while they make the recipe.

Cook a
recipe.

Fruit
skewers

2

By preparing a recipe in class, students
should recognize vocabulary about food.
We expect to students talk about food
and cooking while they make the recipe.

Cook a
recipe.

Sweet and
sour salad

2

By preparing a recipe in class, students
should recognize vocabulary about food.
We expect to students talk about food
and cooking while they make the recipe.

Cook a
recipe.

Strawberry
and cream

2

By preparing a recipe in class, students
should recognize vocabulary about food.
We expect to students talk about food
and cooking while they make the recipe.

Cook a
recipe.

Table 4.1
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Data Systematization and Organization
We gathered the data collected through different instruments previously
mentioned. To facilitate the data analysis, we structured three phases that while
combine them; we obtained a final chart with the information of the strategies used
during the students’ performance.
First phase: lesson planning formats. The first instrument that we used to
collect the data is the lesson-planning format; with this instrument, we registered
the class follow up instructions. Lesson planning formats allowed us to make
decisions about the class course as far as to reinforce the activities that moved the
students off from the goal proposed.
We filled in the lesson-planning format in advance to each class, by
including information of theme, communicative goal, language content and
objectives. We included this information by taking into account the students’
performance in previous classes (see appendix b).
Second phase: video-recordings. With this instrument, we could preserve
all the original details from the class. The video-recordings were important to our
research project since they allowed us to analyze from diverse perspectives the
same situation.
In our particular case, we recorded the projects’ presentations which
students show the product of their collaborative work. Once we had the recordings,
we analyzed the usage of strategic competences to speak in English using a
checklist format.
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Third phase: checklists. The last instrument that we used to collect the
data in our research project is the checklist format (see appendix c). This form had
five sections; each one represents a group of strategies that students may use to
speak during their oral interventions in class.
We used the format during the video-recordings’ analysis, by including the
information about the frequency of the use of each one of the strategies included in
the category. By compiling the data gathered with the formats, found the strategies
more used by the students during their oral interventions in class.
Strategic competences evaluation. Celce-Murcia, M, Dorneyi Z. and
Thurrel S. (1995) described strategic competences as the ability to use the
language in a determined context to reach communication. For the present
research project, we organized the set of strategies described by Celce-Murcia, M,
Dorneyi Z. and Thurrel S. (1995 p. 28).
The first stage of our systematization was the classification of the strategies
according to the group’s characteristics. Those characteristics emerged from firsts
contacts with the population.
The second stage of the systematization process was the creation of
indicators to reach the students’ performances particularities in English classes.
The third stage included the analysis of the students’ performance through
the description of the oral interventions in project presentations.
Table 4.2 shows the strategies used to evaluate the students’ oral
performances during their project presentations. We took as reference the set of
strategies suggested by Celce-Murcia, M, Dorneyi Z. and Thurrel S. (1995 p. 28).
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This table also shows the descriptors created to monitor the students’ oral
performances in project presentations.
Table 4.2
Strategic competences evaluation
Group of Strategies

Avoidance or
reduction strategies

Strategies According to
Celce-Murcia, Dorney and
Thurrel

Message replacement
Topic avoidance
Message abandonment
Non-linguistic means (mime,
pointing, gestures, drawing
pictures)
Restructuring (e.g. The bus
was very... there were a lot
of people on it)
Word-coinage (e.g.,
vegetarianism)

Achievement or
compensatory
strategies

Literal translation from L1

Foreignizing (e.g., L1 word
with L2 pronunciation)

Code switching to L1 or L3
Retrieval (e.g., bro... bron...
bronze)

Indicator
The student replaces
parts/words of the message to
communicate.
The student avoids speaking
about the topic.
The student abandons the
message while presenting.
The student uses mime,
pointing, gestures or drawing to
communicate.
The student restructures the
speech during the presentation.
The student uses word-coinage
to express his/her ideas.
The student translates words
literally from his/her first
language.
The student foreignizates some
words from his first language
by using second language
pronunciation.
The student switches the code
while does not feel comfortable
about a word in English.
The student retries the word
he/she cannot pronounce
correctly.

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
48

Stalling or timegaining strategies

Fillers, hesitation devices
and gambits (e.g., well,
actually..., where was I...?)
Self and other-repetition
Self-initiated repair (e.g., /
mean...)

Self-monitoring
strategies

Self-rephrasing (overelaboration) (e.g. This is for
students... pupils... When
you're at school...)

Appeals for help

Repetition requests (e.g...
Pardon? Or Could you say
that again please?)
Interactional
strategies

Expressions of nonunderstanding
Interpretive summary (e.g...
You mean...? l So what
you're saying is...?)

Responses

Table 4.2

The student uses fillers
(hesitation and gambits) while
presenting.
The student uses repetition to
kill time.
The student self-repair his/her
mistakes.

The student over-elaborates
his/her presentation.
The student asks for help
during his/her performance.
The student implicitly asks for
help during his/her
presentation.
The student is able to reply to
any request of repetition,
clarification or confirmation
about his/her presentation.
The student express nonunderstanding about the topic.
The student is able to
summarize his/her
presentation.
The student is able to respond
to request about his/her
presentation by repeating,
rephrasing, expanding,
reducing, confirming or
repairing his/her speech.
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Chapter 5
Data Analysis and Results
In this chapter, we present the findings and results that emerged from the
analysis of information collected through video recordings and lesson plans during
the study period. We applied these instruments to adult students at CSLS during
their Saturday English classes by analyzing each video recording with a checklist
table. For the construction of the indicators, we adapted them from Celce-Murcia,
Dornyei, & Thurrell, (1995).
Avoidance or Reduction Strategies
According to Celce-Murcia, Dornyei, & Thurrell (1995), this category
includes reduction and abstention strategies for the elaboration of a message to
oneself. Instead, the students replace messages, avoid topics, or, as an extreme
case, abandon the message altogether. Following, we present the avoidance or
reduction strategies that the students in our research use along the implementation
of the projects.
The student replaces parts of the message or words to communicate.
Replacing parts or words of the message takes place when students change
specific words or phrases in their speech during an oral presentation of a project.
They usually replace the words or phrases with their first language or they use
pointing of the objects or gestures that indicate actions. We notice a recurrent
inclusion of Spanish lexical items in order to keep the continuity of the speech and
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catch the audience’s attention. For instance, in the class of project presentation of
cooking a recipe this strategy happens. The students needed to use a connector in
order to add information about the topic they were speaking. They tended to use
the Spanish word “y” instead of using the English form “and”. Another example in
this class is the use of finger pointing and gestures to replace words that they could
not remember immediately in English while they were presenting their recipes. The
students pointed the ingredient instead of name it in English. According to this,
replacing parts or words of the message, is a students’ useful strategy to
communicative while they are presenting. Our interpretation is that they can
possibly use it when they feel the need not to stop their speech but to pay respect
for the audience and the teachers.
The student avoids speaking about the topic. Forgetting the topic or
English words is not an obstacle for students to continue their speech provided
they show interest to continue speaking. They can have the main idea of the
message that they want to communicate. They construct it by linking the context
and their ordinary activities. However, the fact of forgetting the topic or English
words to communicate their ordinary activities not an impediment to continue their
speech. In the case of speaking in front of the class, students reveal not enough
vocabulary to express their ideas, therefore they use more Spanish than English
words. The students are aware that they need to learn more English Words so they
stop for a while to look for a more familiar topic to talk about. For example, in the
class during the presentation project of the fruit salad drink; the students started

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
51

mentioning in English the ingredients required. Thus far, there was no problem at
all. Since the student was reading from a text. However, when the students
mentioned the ingredient papaya, they apologize for not having those ingredients,
as the person in charge of bringing it did not come. That was more difficult, as they
did not have a text for that speech. Therefore, the students switched their speech
into Spanish in order to say “no portion papaya porque el señor no vino”. At the
end, she was not stuck and she was concentrated on the recipe preparation.
However, it is notable the use of Spanish words. Taking into account this example,
we can say that despite of they sometimes forgot parts of the speech they do not
stop talking during the presentation so they do not use this strategy.
The students abandon the message while presenting. During the
project presentations, students face difficulties to express unplanned content in
English. To overpass those difficulties, students may stop or refuse to speak more
about the subject. This means that students abandon the message. In our research
project, this situation was not common. For example, in the presentation of the
project "cooking a recipe", the students forgot words related to the topic. But, they
asked to the teachers for the unknown words to finish their speech. In this case,
the students did not stop or refuse to speak more about the topic. What is more,
they tried to continue the speech in spite of the possible mistakes of pronunciation.
This shows that this strategy is one of the less used tools for students to speak in
English.
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Achievement or Compensatory Strategies
Achievement or compensatory strategies gather a series of tactics to fulfil
blanks in speech (Celce-Murcia, Dornyei, & Thurrell, 1995). The students used
different compensatory strategies to give continuity to their speech. The most
common strategies used to communicate are gesturing, pointing, miming, drawing
and switching the code. The less used strategies were restructuring their speech
and using word-coinage. In the following paragraphs, we present the results
obtained in our research project for this group of strategies.
The student uses mime, pointing, gestures or drawing to
communicate. Students use miming, pointing, gestures or drawing for different
reasons. In first place, they use these strategies because they try to express their
ideas but they do not find the appropriate words to communicate them. In those
moments, they need to use a fast way to remember the missing information. In
second place, the students find easy to touch objects to refer to what they are
talking at that moment. In third place, making mimics could help them to make
understandable the message for their classmates.
The students try to communicate not only with words but also with gestures,
body, and hands. The students express their ideas and make gestures to get their
partners’ attention. They try to point the object with their hands to make sure about
the meaning expressed. An example of this situation occurred during a class of
"making a strawberry and cream recipe". In this class, the students created an
image of the action by miming it. They poured double cream project over
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strawberries instead of saying the procedure in English systematically. This
demonstrates that the students used them to compensate the blanks in their
speech. Most of students pointed with their hands to show what were they talking
about. Some others used gestures to show an action.
The student uses word-coinage to express his/her ideas. To Lee (2004),
this strategy appears when learners perceive the gab as bridgeable. The students
tend to forget words when they are speaking in class. Instead of replacing that
word by miming or using only Spanish, they decide to use a combination of words
in Spanish and English. In this way, they create words that are not part of English
vocabulary. In our research, the students did not try to use unknown words to
express their ideas. Regardless of their pronunciation mistakes, they used valid
words in English with wrong pronunciation. This situation was evident in the project
presentation of a "restaurant role play". That project demanded from the students
to perform a role as well as to learn their own scripts for this purpose. The
participant students used those scripts developed in previous classes. They
consulted them when they had some memory problems. Due to that, we can say
that they had some pronunciation mistakes. Thus, they did not use word-coinage to
overpass their memory mistakes. In fact, they just read those forgotten words by
using Spanish pronunciation. This means that word-coinage is a strategy used in
few times in English. This could be possible because they use another strategy as
reading the English words in Spanish.
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The students foreignize words from their first language by using
second language pronunciation. Dornyei (1995 p. 58) identified this strategy
making the statement that “the student uses a first language word but states it
using second language pronunciation”. This case happens when the students do
not know how to pronounce a word that they want to say. Then, they adjust that
word to their second language pronunciation. The students take this strategy as a
prompt reaction during their speech to keep up with the topic without stopping. This
strategy is evident in our research when the students came up with the words as
“lechuga” and “marshmallow”, in the project presentation of the recipe. They used
the English accent to pronounce those words.
The student switches the code if he/she does not feel comfortable
about a word in English. Switching the code occurs when the students say a
word in their first language while speaking in English. Most of the times the
students do not feel comfortable by speaking in English in public. Other times, they
just forget an English word during the oral presentation. In our research project, the
students used this strategy in both cases. The students used this strategy for
asking for help when they forgot a word during their presentation. They did not feel
comfortable by asking for help in English so they switched the code to get the
missing information. The students also tried to make emphasis over their speech
by repeating the same content in Spanish. This concrete event happens in the
presentation of “a salad fruit juice recipe” project. They several times used this
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strategy during the project presentations. This places this strategy as fundamental
for the students’ oral performance in English classes.
The students retry the word they cannot pronounce correctly. When
the students recognize their pronunciation mistakes, they repeat the word they
cannot pronounce. In our research project, the students used this strategy when
they forgot words while they were presenting. The students try to pronounce well
but they do not attempt to do it several times. For instance, in the video "The
school Magazine" the students make a mistake when they pronounce the word
"decoration". They try it several times but they cannot aim the correct
pronunciation. This means that although the students do not reach the goal to
pronounce correctly, they are aware about their mistakes. For us this strategy
gives to the students a tool to avoid further mistakes because it allows us to correct
their pronunciation mistakes by showing them how they should pronounce it
accurately.
Stalling for Time Gaining Strategies
According to (Brown, H. Douglas. (2000), this strategy shows the usage of
fillers or hesitation devices to fill pauses and gain time to think. It also says that the
students have not thought about developing their own strategies for accomplishing
oral communicative purpose.
Use of fillers while presentation. During the develop of this research, the
students used fillers on their presentations such as showing hesitation before
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starting their oral presentations and making a sound repeatedly to have time to
think with their next oral production. A clear example showed that the students
repeated the sound /ee.../ several times on the project “Presentacion Pets
Magazine”. Despite the student had a draft to guide for speaking, the student
started to make the sound /ee.../ to be brave and speak without seen the draft
made to remember the text.
Self-Monitoring Strategies
Celce-Murcia, Dornyei and Thurrell (1995) said that self-monitoring
strategies, involve correcting or changing something in one's own speech (Selfrepair). The usage of this strategy is important for the students learning as the
have the possibility of trying on learning new skills and behaviors so that they can
be able to perform and recognize their own mistakes to ensure their learning.
Self-reparation of mistakes. Following the implementation of this strategy,
we could evidence that one of the students was pending of what their partners said
during the speech. On the example, the students presented the project saying, “We
prepared the fruit salad”, other partner says “no it´s salad drink, nosotros somos
salpicón” the person who was presenting said again “salad drink”. In that way, that
student captured the mistake during their presentation and next applied this
strategy by interrupting the presentation correcting their partners’ mistake.
The student overelaborates his/her presentation. Celce-Murcia, Dornyei
and Thurrell (1995) referred to rephrasing (and often overelaborating) ones
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message to ensure what it gets through. This concept determines how the students
use their own attitudes and behaviors to develop this strategy. Firstly, the students
presented their recipe by steps according its elaboration then, they showed the
ingredients in real and all the tools implemented for its elaboration that helped
them to convey the whole information of the project developed. On the show
recorded, the students took part in the presentation through the different steps for
the elaboration of that recipe. Every time the students mentioned each ingredient
like “a banana”, they would show the manner to slice it and the subsequent steps
to follow. In this strategy, the students spoke as much as they could about the topic
in order to cover all the details.
Interactional Strategies
Learners’ use of interaction strategies are to address pragmatic aspects of
communication, particularly with regard to negotiating meaning between various
participants. These strategies are also oral “communication strategies”. These are
“strategies and behaviors that learners use when facing communication problems
during interactional tasks” (Nakatani, 2006, as cited in Goh C.M. Christina, Burns
Anne, 2012).
For our research project, we meant to engage the students on the speaking
role so that they could express and comprehend meanings for their speaking
practice and learning. In this way, the implementation of strategies that include
comprehension by using gestures and facial expressions were close to their
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learning process but it was not successful with the students because of their lack of
comprehension in listening.
To Goh and Burns (2012), it is important to note that, in the context of oral
interaction, listening is as important as speaking; problems can arise in either of
these processes. The students in the present research project did not use the
interactional strategies such as appealing for help, non/misunderstanding reply
request of repetition, clarification or confirmation. This possible happens due to the
students were not sure of asking for additional explanation as their lack of
confidence at speaking in English.
The students did not also use other strategies, such as summarization,
rephrasing, expanding, reducing, and confirmation, as the students’ level was too
low. Despite the students’ effort for learning new vocabulary, they did not reach the
standards in accordance to the CERF for speaking. Their oral presentations were
very short and simple. Another reason was that this curse meant only for 3 hours
once a week, which was not significant for the students learning process.
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Chapter 6
Conclusions and Pedagogical Implications
This chapter presents the manner findings can contribute to any educational
context as far as to answer the research questions and achieve the research
objectives. From another perspective, we present the conclusions of the research
work developed during the whole project. Finally, we state the eventual
pedagogical implications.
Research Conclusions
According to the results obtained, we could evidence that the application of
Project-Based Learning approach helped to emerge strategic competence to speak
in English. This affirmation rises since most of the activities proposed hold the
students to practice diverse strategies to speak during the projects execution.
To give a response to the research question How does the application of
PBL approach develop speaking strategic competences during Saturday’s English
classes at CAFAM Santa Lucia School?, we analyzed the results for the strategies
that the students used commonly. That analysis gives us the opportunity to deal
with our pedagogical work at CSLS.
In the present research work, we evidenced that the use of PBL classes
allowed to the students to work cooperatively in groups to obtain a goal proposed
since the beginning of each project. It also permits the students to recognize the
topics as part of their context. This characteristic of the PBL influences the
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students’ strategic competences due to they feel comfortable to speak about
familiar contents for them.
In terms of the strategies used by the students to work on their projects, we
could evidence that the most commonly used are replacing parts of the message
and self-repair. We found that the participants in the present project share
characteristics in terms of learning processes. For this reason, PBL allowed them
to learn by using a new learning way for them. This study lets us know that by
transforming the paradigm of learning, students feel engaged towards the class.
We also found that most of the students used strategies such as the
use of miming to replace part of the message and switching the code while they do
not know a specific word. The use of strategies implies that the activities under the
PBL approach give an effect on the students learning process.
To conclude, we can mention that the participants in the present project
could acquire strategies that allowed them to speak in English in a better way. In
fact, by using PBL the English classes manage to encourage the students to face
an oral presentation about topics that are close to them.
The implementation of the selected strategic in the first instance caused a
significant impact to students, as they showed interest from the beginning of the
course. It was evident the regular assistance of the students during the whole
course.
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According to the results obtained the students had not interactional strategic
because of their low level in English Speaking. The students were close to their
learning process at interacting in English but it was not successful as their lack of
comprehension in listening. This possible happened due to that the students were
not sure of asking for additional explanation.
The positives factors that the students develop were the engagement of creativity
and ability to express their ideas by the implementation of Project-Based Learning
approach (PBL) helped to the students to emerge the strategic competence to
speak in English. The more common strategic competences developed by the
students were, the use of miming to replace part of the message, and, switching
the code while they did not know a specific word, were relevant for the learning
process.
Pedagogical Implications
By the implementation of different methodologies for learning the English
Language as a Second Language acquisition emerges unexpected academic
situations from the pedagogical practices. The traditional way to teach is changing
in the way that education and culture has a challenge. The empowerment for the
globalized and competitive world demands a Second Language acquisition in a
higher level.
In our conclusions, we stated that the use of PBL classes allowed to the
students to work cooperatively in groups to obtain a goal proposed since the
beginning of each project. Therefore, we aimed not just to develop strategic
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competences in speaking in adults students, but also to be aware of the
importance of this skill for all the job fields as well as for the academic implications.
It is clear that nowadays English Learning language is an urgent need in this
society and PBL emerges as a way for teachers to foster students’ learning by
using their own environment.
We expect that future generations of learners feel engaged to learn another
language among native speakers with great libraries and English spaces for
sharing culture and knowledge. The experienced learners’ responsibility is then to
produce successors with a broad perspective of carrying on academic events that
bring up changes in Education.
As we concluded before, the English classes manage to encourage the
students to face their oral interventions about topics that are close to them by using
PBL. In terms of pedagogy, the learning of a second language should point to the
skills reading, writing, listening, speaking, and grammar with a cultural perspective
that allow students to be updated with the globalization challenges. Learners must
do their best effort to reach each level in an integral learning way.
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Appendix A: Students’ interests on the course survey
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Appendix B: Project and Theme-Based Lesson plans

PBL TO FOSTER STRATEGIC COMPETENCES CSLS
70

Appendix C: Checklists of students’ performance (use of strategies)
CHECK LIST OF STUDENTS' STRATEGIES DURING PERFORMANCE
DATE

PROJECT NAME: RESTAURANT ROLE PLAY
INDICATOR

YES

SOMETIMES

10/26/2013
NO

HOW

AVOIDANCE or REDUCTION STRATEGIES
The student replaces parts/words of
the message to communicate.
The student avoids speaking about
the topic.
The student abandons the message
while presenting.

X
X
X

ACHIEVEMENT or COMPENSATORY STRATEGIES
The student uses mime, pointing,
gestures or drawing to communicate.

The students use pointing to
interact between them, they
point places to have a sit, and
pretend bringing a menu to
continue with the play.

X

The student restructures the speech
during the presentation.
The student uses word-coinage to
express his/her ideas.
The student translates words literally
from his/her first language.
The student foreignizates some words
from his first language by using
second language pronunciation.
The student switches the code while
does not feel comfortable about a
word in English.
The student retries the word he/she
cannot pronounce correctly.

X
X
X
X

X
X

STALLING or TIME-GAINING STRATEGIES
The student uses fillers (hesitation and
X
gambits) while presenting.
SELF-MONITORING STRATEGIES
The student self-repairs his/her
mistakes.
The student over-elaborates his/her
presentation.

X
X
INTERACTIONAL STRATEGIES
Appeals for help

The student asks for help during
his/her performance.

X
Indicators of non/miss-understanding
Requests

The student is able to reply to any
request of repetition, clarification or
confirmation about his/her
presentation.

Questions
were not
posed.

Questions
were not
posed.

Questions
were not
posed.

Questions were not posed.
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Expressions of non-understanding
The student expresses nonunderstanding about the topic.
The student indirectly expresses nonunderstanding about the topic.
The student is able to summarize
his/her presentation.

X
X
Questions
were not
posed.

Questions
were not
posed.

Questions
were not
posed.

Questions were not posed.

Questions
were not
posed.

Questions were not posed.

Responses
The student is able to respond to
request about his/her presentation by
repeating, rephrasing, expanding,
reducing, confirming or repairing
his/her speech.

Questions
were not
posed.

Questions
were not
posed.

